Abstract-the present study was an attempt to investigate the impact of Neuro-Linguistic Programming (NLP) strategies and specifically Accelerated Learning on Iranian EFL learner's listening comprehension and detailed listening. To fulfill the purpose of this study, a total number of 30 Iranian EFL learners studying as Cambridge ESOL KET students were selected through stratified sampling procedure. They were divided in two control and experimental groups with 10 and 20 learners in each group respectively. Each group took a VAK questionnaire, a pre -test and a treatment process of 12 sessions and a posttest. In the experimental group the teacher conducted a set of short videos and mixed methods based on Accelerated Learning as one of neuro linguistic programming techniques. In control group a set of limited short videos conducted. On the last session, the participants of both groups took a post-test to measure their achievement of listening comprehension and detailed listening. This research suggests that accelerated learning is much more dynamic and has a significant effect on listening comprehension, detailed listening and, different learning styles, which hypothesizes that all VAK learner's language processing follow one another in a strictly accelerated manner. Statistically, the effect of accelerated learning on visual, auditory and kinesthetic learner's listening comprehension is 87, 93 and 85 percent respectively.
lingual, grammar translation, communicative language teaching, and formalism have increased second language teachers and learners' workload.
One of these approaches is "Neuro-Linguistic Programming" (NLP). Although it is not considered a teaching approach, it is a new technique. The premise of NLP is that we hope for effective learning outcomes in the area of SLA. Debates about applying different NLP techniques to second language teaching has resulted in major achievements in the area of second language acquisition (Moeller, 2015) .
In recent years, NLP has been in a stronger position in education due to its effectiveness in helping learners gain a better understanding of the ways they employ to acquire a new language. In 1983, the theory of multiple intelligence was put forward by Howard Gardner. According to this theory, learning styles can be classified into three main categories: visual, in which learners respond better to the visual stimuli such as watching videos, giving a demonstration, doing reading activities, and understanding charts; auditory, in which learners learn more when they have material explained to them; and kinesthetic, in which learners learn better when they perform an activity, such as conducting experiments and being involved in practical experiences. Teachers are now increasingly applying NLP techniques to their classrooms for the benefit of each individual learner. Some universities also recently have adopted NLP techniques to deal with students learning problems. (Schneider, 2017) .
This new technique explains how one processes information which comes to them from the outside. Neuro-linguistic Programming is viewed as a general approach to life, including the study of language acquisition. (Frieden, 1981) . The major reason for conducting the present study is to discover whether Neuro-linguistic Programming as a new supplementary teaching approach can facilitate the acquisition of English. This study also examines the effects of accelerated learning on listening comprehension and detailed listening progress/problems/process????? of Iranian EFL learners. The following research questions are set to help us conduct the present survey:
RQ1: Does accelerated learning have any effect on listening comprehension of Iranian EFL learners? RQ2: Does accelerated learning have any effect on detailed listening of Iranian EF L learners?
The American psychologist Steven Pinker describes that imagining human life without language is scarcely possible because language is merged with human experience. Language is a system of communication used by humans everywhere and is undoubtedly one of the main noticeable and easily manifested aspects that differentiate human beings from the rest of the animal kingdom (Zoghi, 2017) .
The main purpose of NLP is to help people understand and control their thoughts and feelings to build up positive changes in their lives specifically in sphere of education during learning process. It also helps teachers identify learning styles of their learners. Studies on the function of brain and learning process in different people have made NLP integrate into ELT (Darn, 2006) In order to guide the use of rapid and effective behavioural modification, and an operational philosophy, NLP consists of a set of powerful techniques which are based on three operational principles (Daniel, 2001):
1. To know what outcome you want to achieve. 2. To step forward to the outcome. 3. To behave flexible to get the out come To end up with specific outcomes is very important. Wandering randomly through life and not having conscious outcomes happen to many people. The importance of living with conscious purpose is stressed by NLP. It teaches a series of linguistic and behavioural patterns that help people change the beliefs and behaviours of others effectively. (Smith, 2012) .
Moreover, another factor that learning a new language is significantly affected by, is Accelerated learning (A.L) which is a system to speed up and enhance both the design and the learning processes. It has proven over and over to increase learning effectiveness while saving time and money in the process according to the latest brain research. Its effectiveness comes from the way we all naturally learn. The main role of accelerated learning is to untap the potential for learning by most conventional learning methods and actively involving the whole person, using physical activity, creativity, music images, and a total mixed method which suites three kinds of learners (visual, auditory, kinesthetic) (Meier, 2017) .
Many factors such as; positive learning environment, total learner involvement, collaboration among learners, variety that appeals to all preferences, make accelerated learning as an optimal learning environment to conduct the main aim which is to get the results. The following are some principles of accelerated learning:
1. To involve whole mind and body 2. To consider learning and knowledge as creation, not consumption or absorbing something. 3. To collaborate with peers. Meanwhile, learners are naturally born with a set of intelligence types, and their intelligences vary across different individuals in a way that some learners, for example, may excel in one or more intelligence types while they may lag behind the other learners in some other types of intelligences (Stanford, 2016) .
Moreover, Fleming's (1995) VAK model puts learning preferences into three main categories: visual learning style, in which learners do best when they watch videos and charts or read; auditory learning in which, the learner prefers to be explained what to do, and kinesthetic learners who learn best by touching, moving or feeling things such as doing experiments and taking part in practical lessons (Zoghi, 2017) .
One of the many characteristics that make up a learners learning style is representational systems also known as sensory modalities. As already mentioned in previous parts, there are three major sensory modalities known as visual, auditory, and kinesthetic collectively abbreviated to VAK which is an inevitable model of neuro-linguistic programming in sense of processing, representing, coding, and storing information in human mind. Sensorial representation of experiences in the mind is the main domain of this model. Moreover, human being experiences the world around through his five senses: visual, auditory, kinesthetic, gustatory, and olfactory. Each individual uses all these senses all of the time but depending on circumstances may focus on one or more of them. In general, one representational system is not better than the other one and depending on the situation or the task that we are doing or learning , one representational system might be more effective than the other. (Ellerton, 2015) .
Some studies have focused on the role of VAK preferences in learning generally and second or forging language particularly. For example, Farooque, Mustafa, and Mohammad (2014) investigated the learning style preferences of first year undergraduate medical students. The results of this study showed that there was no significant difference in learning preferences between the genders. In a similar study conducted by Marwah, Bhagat, and Kapoor (2015) the learning preferences of undergraduate dental students of a north Indian dental college was investigated. The results showed diversity in learning styles or preferences of the learners.
There have also been some studies on NLP, accelerated learning and listening comprehension of second or forging languages learners. For instance, in Iranian EFL context, Davoudi and Chavosh (2016) , conducted a study on the relationship between multiple intelligence and listening self-efficacy among Iranian EFL learners. Some of the studies have attempted to find out either the effect of NLP or its relationship with learning language skills and components. Moharamkhani, Karimi, and Ahmadi (2016) have studied the impact of Neuro Linguistic Programming (NLP) on EFL learners' vocabulary achievement.. The results revealed that neuro linguistic programming had significant impact on EFL learners' vocabulary achievement. Furthermore, Moharamkhani, Karimi and Ahmadi (2016) investigated The Impact of NeuroLinguistic Programming (NLP) on EFL Learners' Vocabulary Achievement. The mentioned researchers came to the conclusion that neuro linguistic programming had significant impact on EFL learners" vocabulary achievement.
In the present experimental correlational study there are three variable, accelerated learning as independant, listening comprehension, and detailed listening as dependant varaible. The researcher wanted to find out if accelerated learning has any effect on listening comprehension and detailed listening of Iranian EFL learners and consequently language learning process.
II. METHODOLOGY

Participants
To fulfill the purpose of this study, a total number of 30 Iranian EFL learners studying as Cambridge ESOL KET students were selected through stratified sampling procedure.
Instruments In this quantitative correlational experimental study VAK questionnaire, a pre -test and a treatment process of 12 sessions were conducted. In the experimental group, the teacher administered a set of short videos and mixed methods based on Accelerated Learning as one of neuro linguistic programming techniques. In control group a set of limited short videos were conducted. On the last session, the participants of both groups took a post-test to measure their achievement of listening comprehension and detailed listening.
Each group took a VAK questionnaire (Appendix I), videos and their multiple choice tests and slots of Learn English British Council Episodes (Appendix II). The VAK questionnaire developed by Victoria Chislett (2005), includes 30 multiple choice questions tagged as A, B, and C. learners with mostly A's, B's and C's have a visual, auditory and kinesthetic learning style respectively. A pilot study with 20 sample respondents was conducted in order to ensure the validity of the questionnaires. The reliability analysis of the questionnaire revealed an acceptable range of reliability for visual, auditory, and kinesthetic preferences questions.
The videos and related multiple choice, descriptive questions and slots of Learn English British Council Episodes were administered as pre_test, treatment and post_test. The results fed in to SPSS software.
Procedure To conduct this study each group took the VAK questionnaire. It took 40 minutes for respondents to fill it. This questionnaire includes a total number of 30 questions each of which has 3 options of as A, B, and C. The respondents were supposed to choose the option which best suited them. After finishing the responding process, the researcher identified the respondents' preference by counting As as auditory, Bs as visual, and Cs as kinesthetic learning style.
Moreover, three videos were projected at the next session, each lasted 15 minutes and then a set of difficult gap space with new vocabulary and sentence completion, five questions for each video were administered as pretest of both groups. Most of them couldn't answer half of the questions. Their listening tasks were checked and no other listening tasks were administered instead they followed the same normal process of studying their course book. Finally, at the 12 th session the same videos and questions were projected again as post-test. Some of the students had already been looking for new words that were in gap space out of the class but yet they couldn't answer half of the questions.
Furthermore, same videos with same questions were administered for experimental group at first session and the results were the same. To conduct the project, the videos of Learn English British Council and their tasks were administered for 12 intensive sessions. The results indicated the learner's listening skill improvement day by day, while in each lesson the questions were more difficult than the previous session's. At the last session, same videos including the same questions for pre-test, were administered as post-test. The learners could explain what the videos were about using new vocabulary and even words from gap spaces.
III. RESULTS
As mentioned in the previous part, the results fed in to SPSS software. To test the first research question ANCOVA was conducted. Some assumptions should be met before applying ANCOVA. The first assumption regards the normal distribution of the data. One-Sample Kolmogrov-Smirnov Test was used for examining the normal distribution of the data. The results are given in Table1. As the results in Table 2 indicates, the equivalence of the variances across posttest is confirmed (F=5.83, P=.067>.05) meeting the assumption of equal distribution of the scores between the 2 groups.
Moreover, regression analysis was conducted in order to examine the slope of regression for the scores in posttest which yielded the results given in Table 3:   TABLE 3 As the results in Table 3 shows, examining the interaction of experimental group Pretest score in predicting the dependent variable or post test score indicated that the interaction effect is not meaningful (f=2.97, p=.069>.05). In other words, there is not a meaningful interaction between the independent variable and the intervening variable, and ANCOVA can be conducted with the assumption of the homogeneity of the slopes. As the results in Table 4 show, the group effect is significant (F =120.8, P< .05). Eta squared is .82 and the observed power is 1.00 meaning that the analysis is 100 percent correct in exploring the significant differences.
Moreover, as the results in Table 5 show, pretest scores have been controlled. In other words, the effect of pretest scores has been eliminated from post test scores, and the 3 groups are compared with each other based on the residual variances. As the results in Table 5 show, the mean pretest score for control group is 31.3 and experimental group is 41. The mean post test scores for control group 35.2 and experimental group is 87. 35 .
THEORY AND PRACTICE IN LANGUAGE STUDIES
The mean scores, after controlling the intervening variables is 37.53 for control group and 85.5 for experimental group (F=120.8, P < .05).
Fig1. scores of 2 groups
Fig2. the effect of accelerated learning on VAK preferences
IV. DISCUSSION
The present study was launched with the purpose of examining the effect of accelerated learning on Iranian EFL learners listening comprehension.
The two research questions on the effectiveness of accelerated learning on listening comprehension and detailed listening of Iranian EFL learners were tested. It was found that accelerated learning is highly correlated with listening comprehension and detailed listening of the learners indicating that accelerated learning is much more dynamic and has a significant effect on different learning styles, which hypothesizes that all VAK learner's language processing follow one another in a strictly accelerated manner. Statistically, the effect of accelerated learning on visual, auditory and kinesthetic learner's listening comprehension is 87, 93 and 85 percent respectively. This is the point already endorsed by Brown (1987) , Ellis (1994) , Walqui (2000) , Hoekstra (2009) . The mentioned authors have emphasized learning styles to improve learning process. This also calls for the consideration of individual learning factors and individual instruction as stressed by Lyal (2002) and Dunn and Burke (2006) besides the others (Zoghi, 2017) .
In terms of the existence of a correlation between accelerated learning and listening comprehension and detailed listening , the findings of this study are in line with the findings of the study by Davoudi The results of this study were also in line with the findings of Habibinezhad and Azizmalayeri (2016) who studied the impacts of accelerated learning and explicit instruction on the retention and application of lexical bundles in writing. The results of the study revealed that accelerated learning of lexical bundles did enhance EFL learners writing ability. However, it should be stated that other studies revealed the effectiveness of the explicit instruction of lexical bundles to improve the writing skills of language learners.
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V. CONCLUSION AND IMPLICATION
The present study attempted to investigate the effects of accelerated learning and listening comprehension of Iranian EFL learners. The study revealed the fact that the accelerated learning of experimental gruop was fruitful to language learners and had a positive effect on the dependent variable of the study, namely, the listening skill of the language learners.
The findings of the study show that the accelerated learning of mixed methods can be fruitful for language learners if it is employed in the Iran's educational system. In line with the findings of the present study, the previous studies show that the use of accelerated learning provides benefits to language learners (Rose, 2003; Silberbach, 2007) . It also states that accelerated learning provides greater range of support and different activities for language learners in the process of language learning in general and four skills in particular. The study also reveals the fact that identifying the learning styles or learning preferences, the teacher can create a learning environment in which every individual learner flourishes.
Accordingly, it should be stated that the accelerated learning addresses individual learner needs and learner preferences which is suited best with this post-method era. Materials designers, language educators and teachers are advised to first estimate their learners' preferred learning style and adapt their teaching/learning tasks accordingly. The textbooks can be designed in such a way that encourages language learners to employ course books as a contributing device to accelerate their process of communication and learning process. Furthermore, more studies may be conducted with different age groups and various fields of study in different learning contexts. Other researchers may be interested also in studying the effect of other techniques of NLP on VAK preferences, focusing on other proficiency level learners, studying the effects of other techniques of NLP on four skills, and studying the relationship between personality type and VAK preferences.
APPENDIX I. VAK PREFERENCES QUESTIONNAIRE
VAK Learning Styles Self-Assessment Questionnaire Circle or tick the answer that most represents how you generally behave. a. I say "it's great to see you ! " b. I say "it's great to hear from you ! " c. I give them a hug or a handshake 28. 
